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Catch and hold: instructional interventions and their
differential impact on student interest, attention, and
autonomous motivation

San Bolkan® and Damin 1. Grifin®

*Departran: of Communbcation Studies. Califomia State Universiy, Lorg Basck, USA: *Departrrant of
Comeranitation, The Univenity of Alsbnrea, Teicaleoss, US4

ABSTRACT " ARTICLE HISTORY

In this study, we vostigeted how varous feaching behoviors  Peodved W Snuary J0°8
infusnce student Interest at a situational varable Specifically, we  Aveped 24 Maich 2013
studied how behavions selated jo coich Intereat (le, ephermeral

aspects of the leaming environment such as nsmuctor humor, RETHONNS
romverbal immediacy, Intellectual Stimulation] and hold Interest s wora
(Le, festures of the ermvdronmoent tht empowes students 10 Meach ok bovg .
their perional goalt  ncluding  content  relevance  and

meaningfulnessd  predicted  students' wslsined  atiention  and

Stonomous Mmothaton, As antcipated, resuits of & Stouctural

regrewiion, model indicated that catch Ingerest wat linked 10

students’ sustained attertion in class. Conversely, hold interest

wai related 1o tRdEnls’ AULGNOMOUS mMothation, Our results

suggest that if teachers want 1o ensee they maximize student

mctivation inside the casssoom and beyond, they might consider

civersitying thein toaching behavion 1o tinget both the catch and

hold aspects of students’ situational Interest.

When it comes [0 student leaming, cesearchers have documented the imporiance of stu-
dents’ possessing bath the ability and motivation o achieve their goals [Bolkan,
Goodboy, & Keliey, 2016). Hegrettubly, as it pertains to the latter, studenty are not
always excited abour their classes, and they often Inck motivation 1o amend o their
variow karning oppontunitics (Kim & Schallert, 2014} A lack of student motivation
can be a problem for instruciors because when stuclents are bored in class, they pay
less attention to thelr lessans, expend less energy leaming course material (Goetz &
Hall, 2014}, and are more likely (0 skip class aliopether (Mann & Robinson, 2009).
Perhaps unsurprisingly, when stwodents kack motivation, they also 1end 10 be less
likely to muster the material presented in thelr classes {Pekrun, Goete, Dundels, & Stu-
pinsky, 2010). Fortunately, instructors can potentially rechisce these negallve oulcomes
by Influencing student motivation, and one way 1o achleve this goal is through the
manipulation of thelr interest [Weber, 2003} In locy, [nterest Is a cruclal aspect of
haman motivation becanse it is central 1o decidions regarding our preferences and atten-
tion (Hidi, 1990).
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Defining Diversity: an analysis of student stakeholders’
perceptions of a diversity-focused learning outcome

Dani 5. Kvam, Jennifer A. Considine and Tony Palmer|
Commurication Saudies, University of Wicaniin Cskiash, Ouskath, 154,
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This study Imaestigates stakeholder perceptions of a communicathon  Beselied 11 Devember 1617
studies deparment’s diversity-focused learning cutcome. Drawing  esrpted | Apri 20N&
fioem ciitical communication pedsgogy snd baiod on thematic

analysis, we ar that the language of our department’s KETRORDS ;
Gversi iocussd tesiring cutcome KhTiia ta o of the Mo s e b
Communication Association’s learning cuscomes! allows curment commamiren Fedagngy
and fomer students 1o privilege some understandings of the skills

and knowlodge necewady for communlcating in o diverse world

over others, The corpus of data for this study Inchudes student-

suthorsd  selrefllective sy about our  diversity-focused

leamning outcome and focus-group Interviews with cument and

former students. Drieing on Eeenbergs concept of sirategic

ambegidty and Freie's notlon of the banking made! of education,

we suggest that engaging students in diabpgues about diversity-

focwed leaming outcomes may help Students understand bath

how and why 1o accomplish those outcomes. This study offess an

entry point for discussing ways in which s present, implement,

teach, and amess owr leaming outcomes about diversity in

comemunication studles.

I think it 15 hard bocsuse diveriity has become a burs word, especially coming from a four-
year oollege campus, you talk 5o much abouwt that [t i getting barder. We all knowe basteally,
everyboedy's diferemces and how they contribaute 10 society and everythlag like that. Everyone
is diverse, I8 is such a Sroad term that i i hard o give a solid definition.

This quote from a recent alumaa of our communication studies department illustrates
how our program made the concept of diversity simulmaneously more and less meaningful
for her. After 1alking, “so much” about diversity, this student remains uncertein about how
to define this concept and ways o consdder ts inlluence on sucial interaction, This
research project demonstrates our attempt 1o understand and Improve our teaching
and assessment of our diversity-focused learning outcome, based on students” perceptions
of this outcome.

The Mational Communication Association’s (MCA) Lesrning Cutcomes in Communi-
cation {LOC) project defines what a college graduate with a degree in communication
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